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All policies are updated regularly in accordance with statutory guidance. 



 

OUR VISION  
 
Our vision for all pupils, including those who may have SEND, is that they will develop the 
necessary skills, knowledge, and attributes to be able to lead happy and successful lives.  
Our aim is to develop the whole child; we seek to promote academic achievement as well as 
personal, social, and emotional wellbeing. 
 
The Vaughan provides a caring learning environment where all staff are fully committed to making 
a difference to the lives of the students who attend the school.  
 
Our core values are: Love and Service  
 
In achieving our aims, we will:  
 

• work side-by-side with teaching staff, supporting them with training and development so 
that they can deliver well adapted lessons with the needs of those pupils who have SEND in 
mind.  

• set high expectations for all our pupils, including those pupils with SEND.  

• teach, recognise, and reinforce good behaviour and, love and service to others. 

• support the wellbeing, emotional and personal growth of our pupils. 

1. AIMS 

Our Special Educational Needs and Disability (SEND) policy and information report aim to: 

• Set out how our school will support and make provision for pupils with special educational 
needs and disabilities (SEND) 

• Explain the roles and responsibilities of everyone involved in providing for pupils with 
SEND. 

2. LEGISLATION AND GUIDANCE  

This policy and information report is based on the statutory Special Educational Needs and 
Disability (SEND) Code of Practice 2015 and the following legislation: 

• Part 3 of the Children and Families Act 2014, which sets out schools’ responsibilities for 
pupils with SEND and disabilities 

• The Special Educational Needs and Disability Regulations 2014, which sets out schools’ 
responsibilities for education, health and care (EHC) plans, SEND coordinators (SENDCOs) 
and the SEND Information Report  

• This policy also complies with our funding agreement and articles of association. 

3. DEFINITIONS 

A pupil has SEND if they have a learning difficulty or disability which calls for special educational 
provision to be made for them.  

They have a learning difficulty or disability if they have: 

• A significantly greater difficulty in learning than the majority of others of the same age, or  

https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/398815/SEND_Code_of_Practice_January_2015.pdf
https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/398815/SEND_Code_of_Practice_January_2015.pdf
http://www.legislation.gov.uk/ukpga/2014/6/part/3
http://www.legislation.gov.uk/uksi/2014/1530/contents/made


 

• A disability which prevents or hinders them from making use of facilities of a kind generally 
provided for others of the same age in mainstream schools.  

Special educational provision is educational or training provision that is additional to, or different 
from, that made generally available for other children or young people of the same age by 
mainstream schools.  

4. ROLES AND RESPONSIBILITIES 

4.1 The SENDCo and the Deputy SENDCo 

• Work with the Headteacher and line manager for SEND, to determine the strategic 
development of the SEND policy and provision in the school 

• Have day-to-day responsibility for the operation of this SEND policy and the co-ordination 
of specific provisions made to support individual pupils with SEND, including those who 
have EHC plans 

• Provide professional guidance to colleagues and work with staff, parents, and other 
agencies to ensure that pupils with SEND receive appropriate support, and high-quality 
teaching that removes barriers, ensuring they have access to a broad and relevant 
curriculum. 

• Advise on the graduated approach to providing SEND support 

• Advise on the deployment of the school’s delegated budget and other resources to meet 
pupils’ needs effectively 

• Be the point of contact for external agencies, especially the local authority and its support 
services 

• Liaise with potential next providers of education to ensure pupils and their parents are 
informed about options and a smooth transition is planned 

• Work with the Headteacher and Board of Directors to ensure that the school meets its 
responsibilities under the Equality Act 2010 with regard to reasonable adjustments and 
access arrangements (Access Arrangements Policy and Procedure 2026)  

• Ensure the school keeps the records of all pupils with SEND up to date   

The SENCo is Ms Patti Openibo and may be contacted at openibop@cvms.sjscat.co.uk 

The Deputy SENDCo is Ms Faith Simpson and may be contacted at simpsonf@cvms.sjscat.co.uk 

 

4.2 The Curriculum and SEND SLT Lead  

• Help to raise awareness of SEND issues at committee meetings  

• Monitor the quality and effectiveness of SEND and disability provision within the school 
and update the directors on this  

• Work with the Headteacher and SENDCOs to determine the strategic development of the 
SEND policy and provision in the school  

 

 

 

mailto:openibop@cvms.sjscat.co.uk
mailto:simpsonf@cvms.sjscat.co.uk


 

4.3 The Headteacher  

The Headteacher will: 

• Work with the SENDCOs and SEND Directors to determine the strategic development of 
the SEND policy and provision in the school  

• Have overall responsibility for the provision and progress of learners with SEN and/or a 
disability 

 

4.4 Class teachers 

Each class teacher is: 

• A teacher of SEND 

• Responsible for the progress and development of every pupil in their class 

• Responsible for working closely with any learning support assistant or specialist staff to 
plan and assess the impact of support and interventions and how they can be linked to 
classroom teaching  

• Responsible for working with the SENDCOs to review each pupil’s progress and 
development and decide on any changes to provision  

• Responsible for ensuring they follow this SEND policy  

• Ensure they attend SEND Specialist Training sessions yearly 

5. SEND INFORMATION REPORT 

5.1 The categories of SEND that are provided for  

Our school currently provides additional and/or different provision for a range of needs, including:    

• Communication and interaction, for example, autistic spectrum condition       (ASC), 
developmental language disorder (DLD), and other speech and language difficulties  

• Cognition and learning, for example, dyslexia, dyscalculia, dyspraxia, dysgraphia (specific 
learning difficulties (SpLD), and moderate learning difficulties (MLD) 

• Social, emotional and mental health difficulties, for example, attention deficit 
hyperactivity disorder (ADHD), ASC, anxiety   

• Sensory and/or physical needs, for example, visual impairments, hearing impairments, 
sensory processing difficulties, Epilepsy, Diabetes   

 

5.2 Identifying pupils with SEND and assessing their needs  

 
Early identification of pupils’ needs is essential to realise the potential of pupils who may have 
special educational needs. We adopt a graduated approach to ensure that pupils who do not 
develop age-appropriate knowledge and skills, or who fall behind their peers with their learning 
are identified as early as possible.  
 



 

We will assess each pupil’s current skills and levels of attainment on entry, which will build on 
previous settings and Key Stages, where appropriate. The attainment in English of all pupils is 
assessed upon entry in Year 7. 
 

• The KS2 data provides information on pupils’ levels of attainment and whether they 
require additional support. Targets are set for these pupils. Progress towards these targets 
is reviewed at least three times per year, alongside the school’s tracking data, to ensure 
that pupils who fall behind are identified as early as possible.  

• Pupils whose development is significantly behind that of their peers are prioritised for 
targeted support and/or specialist assessment/intervention 
 (see below). Interventions are offered during registration period or after school. Each 
intervention is reviewed regularly, based on progress against intervention-specific 
measures and Progress Reports.  

• Where concerns about a student’s learning or development arise as a result of our data 
analysis, we start the identification process by talking to the pupil and a parent/carer. 
Where learning needs appear complex, or quality -first teaching and targeted interventions 
do not sufficiently meet the needs of the pupil, we may also seek input from specialists, 
such as the educational psychologists or speech and language therapists.  
 

Class teachers will undertake regular assessments of progress for all pupils and identify those 
whose progress: 

• Is significantly slower than that of their peers, starting from the same baseline 

• Fails to match or better the child’s previous rate of progress 

• Fails to close the attainment gap between the child and their peers 

• Widens the attainment gap  

This may include progress in areas other than attainment; for example, social communication 
needs.  

Slow progress and low attainment will not automatically mean a pupil is recorded as having SEND.   

When deciding whether special educational provision is required, we will start with the desired 
outcomes, including the expected progress and attainment, and the views and the wishes of the 
pupil and their parents. We will use this to determine the support that is needed and whether we 
can provide it by adapting our core offer, or whether something different or additional is needed.  

 

5.3 Consulting and involving pupils and parents  

We will have early discussion with the pupils and their parents when identifying whether they 
need special educational provision. Parents can attend our monthly SEND Open Mornings to 
discuss their child’s progress, raise concerns or seek guidance and support. These conversations 
ensure sure that: 

• Everyone develops a good understanding of the pupil’s areas of strength and need 

• We take into account the parents’ concerns 

• Everyone understands the agreed outcomes sought for the child 

• Everyone is clear on what the next steps are 

• We provide parents with appropriate information: for example, contact details for 
diagnostic assessors for identification of specific learning needs 



 

Notes of these early discussions will be added to the pupil’s record and given to their parents.  

We will formally notify parents when it is decided that a pupil will receive SEND support and 
placed on the SEND Register.  

We ask parents to read our SEND policy and give us feedback on how it may be improved further. 

 

Support For Families  
We provide support to parents / carers of pupils with SEND through regular contact, information 
sharing and progress reports/formal and informal meetings. For example, Tea and Coffee 
Mornings, where parents can meet with the school educational psychologist. 
 
Specific support is provided at key transition points. Year 6 parents/ carers may meet with the 
Deputy SENDCo, Ms Faith Simpson) to discuss the school’s provision of support. At the end of Key 
Stage 3, parents / carers may talk to the SENDCo (Ms Patti Openibo), about choosing options for 
Key Stage 4, for their children with SEND.   
 
Similarly, at the end of Key Stage 4 & 5, parents / carers may approach the SENDCO or Lead 
Learning Mentor (Ms Malhame) for support relating to Sixth Form or other further education 
options.  
 
Additional support for families is available through our local authority, whose Local Offer can be 
accessed here:  
https://www.rbkc.gov.uk/kb5/rbkc/fis/localoffer.page?localofferchannel=0 
 

Parents are regularly informed about a range of support, advice and guidance available to them, 
to support their children, including the online groups for parents/carers of secondary age autistic 
young people, speech and communication strategies and dyslexia awareness. 

 

5.4 Assessing and reviewing pupils' progress towards outcomes 

We will follow the graduated approach and the four-part cycle of assess, plan, do, review.   

The Vaughan offers a four-tiered, graduated approach to supporting students’ learning needs. The 
graduated approach is highlighted in the SEND Code of Practice (2015) and each tier involves:  

• Assessing the pupil’s needs by considering all of the information gathered from within the 
school about the pupil’s progress, alongside national data and expectations of progress.  

• Planning the most effective and appropriate short-term intervention, based on evidence of 
what works  

• Providing this intervention and training staff to deliver it to a high standard  

• Reviewing the impact on the pupil’s progress towards individual learning outcomes at 
shorter intervals, depending on the type of intervention. 
 

The subject teacher will work with the SENDCOs to carry out a clear analysis of the pupil’s needs. 
This will draw on: 

• The teacher’s assessment and experience of the pupil 

• Their previous progress and attainment and behaviour  

• Other teachers’ assessments, where relevant 



 

• The individual’s development in comparison to their peers and national data 

• The views and experience of parents 

• The pupil’s own views 

• Advice from external support services, if relevant  

• The assessment will be reviewed regularly.  

All teachers and support staff who work with the pupil will be made aware of their needs, the 
outcomes sought, the support provided, and any teaching strategies or approaches that are 
required. This information is added to the pupil’s SEND Profile, that all teachers and LSAs have 
access to. We regularly review the effectiveness of the support and interventions and their impact 
on the pupil’s progress.  

 

5.5 Supporting pupils moving between phases and preparing for adulthood 

Pupils with SEND will attend career interviews and will receive additional support in researching 
and planning for Post 16 transition. Parents are encouraged to engage with their children and the 
school in planning for this important transition phase. This approach is to ensure that children 
with SEND are either in employment, education or training from Post 16. We will share 
information with the school, college, or other setting the pupil is moving to. We may support 
pupils by attending induction days, fairs and conferences or interviews with them, to further 
support understanding and decision making at this crucial time. We will agree with parents and 
pupils which information will be shared as part of this.  

 

5.6 Our approach to teaching pupils with SEND 

At the Vaughan, all pupils’ needs are met in the classroom through the delivery of quality first 
teaching and thus, every teacher is responsible and accountable for the progress and development 
of all pupils they teach, including those with SEND. At this universal level, teachers are trained, 
guided and supported to deliver high quality teaching, adapted for individual pupils. We review 
the progress of all pupils at least three times per year and make rapid adjustments to support 
strategies and, where necessary, teachers’ understanding of the needs of individual pupils they 
teach.  
In addition, we talk to students and their parents to gain as full an understanding of their learning 
needs as possible. The information we gather in this way is shared with teachers in pupil profiles 
and the SEND Register of identified needs. The profiles outline pupils’ strengths and needs, with 
suggested strategies for teachers on how best to support pupils’ learning.  
 
 Targeted Support  
 
Targeted support is provided where it is appropriate to make additional short-term special 
educational provision to remove or reduce barriers to a pupil’s learning. Such specific, targeted 
one to one or small group interventions are provided outside of the mainstream curriculum to 
minimise disruption to the core curriculum. In exceptional and rare circumstances, a pupil may be 
provided with in class intervention alongside regular class teaching.  
 
Interventions may include: 
 
Literacy Support  
Lexia (a computer-based literacy program) 



 

Touch Type Read and Spell (TTRS)  
Reading Mentors (one-to-one reading support) 
Spelling Club 
Vocabulary Club 
English Language and Literature Club 
 
Numeracy Support 
Maths Club 
Times Tables Club 
Mental Arithmetic Club 
 
Social and Emotional Communication: 
ASC Social Skills  
Social Language Skills 
Games Club 
Lego Club 
Mentoring 
ELSA 
 
Academic Support 
Study Skills 
English Language and Literature Support 
Revision Club 
Mentoring: one-to-one 
Homework Club 
 
Specialist Support  
 
We provide specialist support when we consider it necessary to seek specialist advice and/or 
regular long-term support from a specialist professional in order to provide the best possible 
learning opportunities and outcomes for pupils who may not be making progress despite high-
quality teaching and targeted interventions. This may include assessment and /or support from:  

• An educational psychologist  

• CAMHS psychologist or therapist  

• A speech and language therapist  

• Specialist teacher 

• Specialist Sensory advisory teachers for students with hearing or visual impairments  

• Occupational therapist  

• Autism Outreach Service 

• School Counsellor  

.  

Moving through the steps of SEND support is not one way. Pupils may move from Universal 
Support to Targeted Support, then back to Universal Support again once they have made sufficient 
progress and have met their targets. 

 

5.7 Adaptations to the curriculum and learning environment  

We make the following adaptations to ensure all pupils’ needs are met: 



 

• Adapting our curriculum to ensure all pupils are able to access it; for example, by grouping, 
1:1 work, teaching style, content of the lesson, etc.  

• Adapting and modifying our resources and staffing  

• Using recommended aids, such as laptops, iPad, coloured overlays, visual timetables, larger 
font, visualizers, etc.  

• Adapting our teaching: for example, giving longer processing times, pre-teaching of key 
vocabulary, subject-specific vocabulary handouts, reading instructions aloud, visual 
prompts to support writing tasks, etc.  

• Regular updates on SEND information on needs and recommendations for pupils on the 
SEND register. 

• Clear learning objectives displayed on the whiteboard (with paper copies available for 
individual pupils as required) and stated explicitly at the start of each lesson. 

• Three-part lesson (starter, development [adapted activities] and an effective plenary). 

• Multi-Sensory teaching and learning approaches 

• Appropriate adaptations, including a range of tasks, the use of visual cues and alternative 
methods of recording, supported reading, reinforcement of key subject vocabulary.  

• Classroom opportunities for overlearning and reinforcement. 

•  Regular revision of previous learning: Retrievals. 

• Planning and monitoring the pace of work so that all pupils have a chance to learn 
effectively and achieve success. 

• Organisation of the teaching area to offer quiet working areas, good listening conditions 
and appropriate positioning for pupils 

• Use of task planners and writing frames. 

• Key vocabulary listed on board and on printed handouts. 

• Multi-Sensory spelling strategies 

• Multi-Sensory strategies for numeracy, including practical approaches and use of concrete 
apparatus 

• A range of dictionaries, including Aurally Coded English (ACE) Dictionary 

• Use of ICT and specific software to support learning (Teams, radio aids and iPads) 

• Planned work which builds on pupils’ interests and experiences. 

• Adapted questioning to ensure participation of individual pupils 

• Access to a range of teaching and learning strategies, (visual, auditory and kinesthetic 

• Differentiated homework 

• Use of Teams to promote independent learning and embed revision. 

 

5.8 Additional support for learning  

We have learning support assistants (LSAs) who are trained to deliver targeted support in class to 
pupils with an EHC plan; they assist teachers in removing barriers to learning in the classroom.  



 

LSAs will support pupils more specifically if it forms part of a pupil’s EHC plan objective. 

LSAs may support pupils in small groups, as appropriate, and under the direction of the class 
teacher.  

We work with a wide range of agencies to provide support for pupils with SEND        (see list 
above). 

 

5.9 Expertise and training of staff  

Our Head of Learning Support/SENDCO has over nineteen years of experience of teaching English 
and supporting pupils with SEND. 

Miss Simpson is the Deputy SENCO and has over 10 years of experience working as a SENCO. Miss 
Simpson has also worked as a secondary SEND teacher, supporting children and young people 
with Speech, Language and Communication Needs (SLCN), Autism and ADHD. 

We have a team of learning support assistants, including learning mentors who are led by the Lead 
Learning Mentor, Sacha Malhame; Lead Mentor, Ms Poppy Penman and Lead LSA, Connor Dade.  

In the last academic year, teachers and LSAs have been trained in ASC (Language for Positive 
Interactions). In addition, teachers have received training in Understanding Communication 
Differences in ADHD and how to Support in the Classroom, Adaptive teaching strategies to support 
neurodivergent children and young people in school, What scaffolding looks like for SEND pupils, 
The role of the mentor and ELSA (promoting emotional resilience and literacy): Early intervention 
that precedes specialist intervention,  Accessibility for all Learners in order to promote student 
engagement, Making Sense of Behaviour: Uncover what’s behind the behaviour and learning 
needs of children with SEND and discover practical ways to transform your classroom response, 
Visual Impairment Modification, and Speech, Language and Communication Needs, Deaf 
Awareness, and Dyslexia Training. 

In addition, LSAs have received training in Social Communication, Emotional Regulation and 
Transactional Support (SCERTS), ADHD and How to Support in the Classroom, VI Modification 
Training, Speech, Language and Communication Needs, Supporting Pupils Effectively in the 
Classroom, Lego Therapy, Problem-solving through comic strips, Supporting Energy and Emotional 
Regulation in the Classroom, Practical Sensory Strategies, Practical Strategies for Handwriting, 
How Children Learn, Dyslexia Training and TES ADHD Awareness. 

We use specialist staff from the Speech and Language Service and the Autism Advisory Service to 
provide a social skills programme and surgery for our autistic pupils. Outreach professionals 
provide us with ongoing advice and guidance for our neurodivergent pupils who require specific 
support strategies. This information is conveyed regularly to teachers to inform their practice and 
promote the inclusion of pupils with SEND. 

 

5.10 Equipment and facilities  

We are very fortunate to have a dedicated area for SEND on the second floor of the Centenary 
Building. We have one classroom with computers and printers for use for pupils with SEND and 
those referred to us for additional support. We have laptops that are provided for pupils who 
require a laptop to record their work. More recently we have acquired reading pens and a 
visualizer to assist those pupils in lessons where reading and/or detailed images pose a barrier to 
accessing the school’s curriculum. 

 



 

5.11 Keeping Records  
 
We are required by law to keep a record of those pupils who have been identified as having SEND, 
and the provision we make for such pupils.  
 
For each pupil with SEND, the SENDCOs will record pupils identified with SEND on the School’s 
SEND Register.  
 
Records of interventions and support are kept in the school’s provision map and the central 
information area, Arbor.  
 
All pupils with SEND have a folder where copies of any correspondence and information are kept 
on the school’s virtual environment. All SEND pupils, who receive support, have notes kept in an 
LSA class record that is recorded weekly by LSAs and kept in the department’s central information 
area. The Lead LSA ensures that LSAs’ records are up to date. 
 
When pupils have caught up with their peers and therefore no longer require the additional 
provision or support, they are removed from the SEND register; parents are informed. 

 

5.11 Evaluating the effectiveness of SEND provision 

The progress of all pupils towards their attainment targets is monitored at data entry points at 
least three times per year. It is expected that pupils with SEND will make good progress in 
response to high quality, well adapted teaching. Where this is not the case, we rapidly respond to 
pupils’ needs as set out above. 
 

We evaluate the effectiveness of provision for pupils with SEND by: 

• Reviewing pupils’ individual progress towards their goals each term 

• Reviewing the impact of interventions after 12 weeks 

• Using pupil questionnaires 

• Monitoring by the SENDCos and Lead LSA 

• Using provision maps to measure progress  

• Holding annual reviews for pupils with EHC plans  

The senior leadership team and the SENDCOs regularly observe lessons to monitor the quality of 
teaching, support and inclusive practices; and for those pupils with SEND, focus is on the extent to 
which teachers adapt their lessons and resources as set out in the Pupil’s SEND Profile.  
 
The progress of pupils who receive targeted or specialist support is measured against intervention, 
specific baselines, and targets. For example, in collaboration with the speech and language 
therapist, we assess pupils’ language communication skills prior to targeted language 
communication intervention, and again after a set period to assess whether the intervention is 
allowing pupils to catch up with their peers.  
 
Students with an Education, Health and Care Plan have a formal review meeting each year, at 
which progress, and provision are considered and evaluated.  

 



 

5.12 Enabling pupils with SEND to engage in activities available to those in the school who do 

not have SEND 

All of our extracurricular activities and school visits are available to all our pupils, including our 
before-and after-school clubs, and at lunchtimes.  

All pupils are actively encouraged to take part in sports day/school plays/special workshops, etc.  

No pupil is ever excluded from taking part in these activities because of their SEND.  

 

5.13 Support for improving emotional and social development 

We provide support for pupils to improve their emotional and social development in the following 
ways: 

• Pupils with SEND are encouraged to be part of the school’s Leadership Team. 

• Pupils with SEND are also encouraged to be part of the school’s extra-curricular provision 
and clubs to promote teamwork/building friendships, develop their communication skills 
and enhance their school experience etc.  

• Pupils with SEND participate in social communication and games clubs to develop and 
promote social inclusion. 

• Pupils with SEND receive emotional literacy support (ELSA) support in and outside the 
classroom. 

• We have a zero-tolerance approach to bullying (see School Policy).   

 
5.14 SUPPORTING PUPILS AT SCHOOL WITH MEDICAL CONDITIONS  
 
We recognise that pupils at school with medical conditions should be properly supported so that 
they have full access to educational opportunities like their peers, including extra-curricular 
activities. Some children with medical conditions may be disabled and where this is the case, the 
school will comply with its duties under the Equality Act 2010. 
Some pupils with medical conditions may also have special educational needs and where this is 
the case, the school will comply with the SEND Code of Practice 0 – 25 (2015).  

 

5.15 Working with other agencies  

As part of our school/ local offer, we work with a wide range of external specialists to provide an 
appropriate and high level of support for our pupils. 

We have regular visits from the school educational psychologist, the Autism Advisory Team, 
Autism Outreach, and SALT Team from the Royal Borough of Kensington and Chelsea and have 
close links with Queensmill Specialist School who provide support, guidance and training for staff 
on autism when needed. 

5.16 Complaints about SEND provision  

Complaints about SEND provision in our school should be made to either the SENDCO, the Line 
Manager for SEND or the Headmaster in the first instance. They will then be referred to the 
school’s complaints policy.  



 

The parents of pupils with disabilities have the right to make discrimination claims to the first tier 
SEND tribunal if they believe that the school has discriminated against their child/children. They 
can make a claim about alleged discrimination regarding: 

• Exclusions 

• Provision of education and associated services 

• Making reasonable adjustments, including the provision of auxiliary aids and services  

 

5.17 Contact details for raising concerns 

 

If you have any concerns about your child’s learning and/or SEND, you can contact the SENDCO 

(Ms Openibo) or the Deputy SENDCO (Ms Simpson). 

 

5.18 The local authority’s local offer and SEND Strategy 

Our local authority’s local offer is published here:  

https://www.rbkc.gov.uk/kb5/rbkc/fis/localoffer.page?localofferchannel=0# 

6. Monitoring arrangements 

This policy and information report will be reviewed every year. It will also be updated if any 
changes to the information are made during the year.  

It will be monitored and approved by the board of directors. 

7. Links with other policies and documents 

• Staff Handbook  

• SEND Policy  

• Safeguarding Policy 

• Access Arrangements Policy and Procedure 

• Behaviour Policy  

• Equality Information and Objectives  

• Supporting pupils with medical conditions  

https://www.rbkc.gov.uk/kb5/rbkc/fis/localoffer.page?localofferchannel=0

